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Abstr act

The article is based on a study of living conditions

anmong Deaf and hard of hearing people 16-20 years ol d.

| dentification, famly relations and educati on are

di scussed. This is the first generation of Norwegi an Deaf
and hard of hearing peopl e whose parents have been

of fered real opportunity to learn sign | anguage. Unlike
earlier generations of sign | anguage users, many of these
yout hs have experienced personal as well as linguistic
acceptance at home. They perceive thensel ves as obvious
participators at a variety of |ocal and gl obal scenes and
contexts both in hearing and Deaf worlds. They are
uniting worlds that traditionally have been divided by

| anguage barriers. Anmong those who have not experienced

t he same degree of inclusion and acceptance as deaf or
hard of hearing at home, questions of bel onging to Deaf
or hearing worlds seemto add pressure to the anxiety
often connected to the teenage years.

Children of the normalising ideol ogy

| feel that | am becom ng nore and nore Deaf. But to be
honest, | nust admit that | m ss hearing people. | belong
to both worlds, but | also fall between two stools. | am
concerned to find ny place, to learn who | am .. (Hel ene,
16)



Hel ene alternates between descri bing herself as Deaf or
hard of hearing. She has received her elementary education in
a public school with hearing peers, but is now enrolled in an
upper secondary school for the Deaf. In this quote she says
that she is in a process of noving between two worlds. Senses
of bel onging or questions about self-identity m ght be nore
pressing during the teenage years than any tine earlier or
later in life. To many young people, crafting a sound identity
as young adults and as Deaf or hard of hearing is an ambi guous
t ask.

Questions of belonging to Deaf or hearing worlds seemto
add pressure to the anxiety often connected to the teenage
years. The identification process that many go through before
reachi ng adul thood m ght al so be obscured or delayed due to
the nore or |l ess subtle normalizing pressure froma nmajority
in the society, following a dissociation of many of the sane

val ues fromthe Deaf world (Breivik 2001). People will have to
find their own trajectories, and the options avail able to, and
choi ces nmade by, Deaf and hard of hearing young people will be
related to their personal, material, social and linguistic
resources and living conditions. However, as will be shown

t horough this article, the young peopl e have an
i ndi vidualistic approach to their own life career, and
percei ve thensel ves as stakeholders in their own |ife course.
This article is based on a study of |iving conditions
among Deaf and hard of hearing young people. Topics related to
identification, famly relationships and bel onging as well as
education and anmbitions are discussed. A survey was sent out
to the entire population of those defined as Deaf and hard of
hearing pupils aged 16-20 years old in the special education
support systemin Norway. The questionnaire was sent to 152
pupils, with 77 replies, which gives a response rate of 52%
The questionnaire covered issues related to living conditions
as well as Deaf and mnority issues, networks-integration-
mar gi nal i sati on, society and community activities, and use of
medi a. The survey was followed by 15 qualitative interviews,
centered on topics related to education, |anguage, famly
rel ati onshi ps, peers and expectations for future life. The
informants were recruited through the survey and were
interviewed in a | anguage of their own choice - Norwegi an Sign
Language (NTS), signed Norwegi an or Norwegi an.

Self-identification

Thirty nine per cent of the respondents said they
identified thenselves as 'Deaf' and 60% said they identified
t hensel ves as 'hard of hearing' or 'hearing inpaired' .
Language conpetence appeared to be strongly connected with
self-identification. O those identifying as hard of
heari ng/ hearing inpaired, 91% said they had Norwegi an as their
best | anguage, while 80% of those saying they were Deaf had
NTS as their best |anguage. Approximately 80% of all
respondents know both NTS and both-either witten and spoken
Nor wegi an. We chose to ask 'Wiich | anguage do you know t he
best?" instead of using nore scientific ternms |ike nother



tongue, first |anguage, primry |anguage etc. for two reasons.
First, we were not sure if the respondents woul d understand

t hese concepts. Second, we wanted to know which | anguage the
young people were nost confortable with, not which |anguage
they had | earned first.

Al'l but one checked one of the options regarding
identity, while 37% were unsure about their own hearing | oss.
The identity | abel therefore seens to be nore inportant to the
young people in the survey than the hearing | oss. Conpared to
hearing loss, the replies to other questions in the survey did
not show the consequent patterns that were observabl e when
conpared to self-identification. The |large group uncertain
about their own hearing | oss strengthened our decision to use
self-identification as a point of departure for analysis, not
reported hearing | oss. Personal and |inguistic resources as
well as material and social conditions heavily influence the
consequences of a hearing | oss.

Among those who identified thenselves as 'Deaf', 66%

di sagreed that they were disabled, while 53% of those
identifying thensel ves as 'hard of hearing' or 'hearing
i npai red’ disagreed that they were disabled. This slight
difference is in accordance with an otherw se observed
pattern:

More generally, we can observe that |ate deafening and
noderate hearing |l oss tend to be associated with the

di sability construction of deafness, while early and

pr of ound deaf ness involve an entire organi sation of the
person's | anguage, culture and thought around vision and
tend to be associated with the linguistic mnority
construction. (Lane 1997:155)

It m ght seem as though the young peopl e questioned in
this survey have adopted a simlar pattern of identification.
However, what is nore inportant to observe is that the
maj ority of the respondents distance thenselves from an
identity as 'disabled , despite the traditional status of
deaf ness/ hearing | oss as a classical 'handicap'. Both groups
al so seemto give solid support to the mnority group
di scourse in the Deaf nmovenent. Al nost 90% of those | abeling
t hensel ves Deaf, and 80% of those | abeling thenselves as hard
of hearing, agree with a statenent saying that Deaf people
belong to a linguistic and cultural mnority.

Fam | i es and bel ongi ng

Alittle nore than 60% have no ot her Deaf or hard of
hearing famly menbers; 19% report that they have Deaf or hard
of hearing siblings, while about 10% have Deaf or hard of
hearing parents. The latter coincides well with the rule of
the thunmb that approximtely 90% of all hearing inpaired
children are born into famlies who neither have much insight
into the consequences of a hearing | oss nor know any sign
| anguage. Parents of Deaf and hard of hearing children have
traditionally been given few opportunities to |earn sign



| anguage. The results fromthis project indicate that changes
have occurred - 42% of those who only have hearing famly
menbers report that sign |language is used at home. O those
who state that NTS is their best |anguage, 76% say that sign
| anguage is a home | anguage.

I nsiders in the Deaf community and enpl oyees at the
county col |l ege, which has offered famly courses in sign
| anguage and Deaf culture for three decades, report a
gradual ly increasing social pressure since the 1980s for
parents to learn sign language if a child is Deaf or hard of
hearing. In 1996, one of the world's nost thorough sign
| anguage education progranms for parents of sign |anguage
usi ng, hearing inpaired children was |aunched in Norway. All
parents of sign | anguage using children born after 1992 are
entitled to receive at | east 40 weeks of free instruction in
sign | anguage and Deaf culture before the child reaches 16
years old (Liltved 2002). To ensure sign |anguage education
for parents with children born earlier than 1992, too, parents
of these children have been offered two weeks of sign | anguage
education annually until the child becomes 16 years ol d.

Hanne (17), Trine (16) and Maja (16) belong to the new
generation of young Deaf people who have grown up in a
hearing, sign |language using famly. The signing mlieu at
home, gives Hanne a sense of equality and bel ongi ng:

| know | amvery lucky to have such a supportive famly
as mne. They have all |earned sign | anguage, and | have
never got any special treatnment at honme because | am
Deaf. (Hanne, 17)

When Hanne was a little girl, her parents, siblings and
grandparents went to a county college for the Deaf for six
nmonths to | earn sign | anguage. The story Hanne tells about
herself is one of inclusion and participation through sign
| anguage. She has a hearing boyfriend, whom she has taught
sign |l anguage to. When her Deaf friends from school go hone
for the weekends, she hangs out with himand his hearing
friends.

Trine (16) and Maja (16) al so spoke of their deafness and
fam ly relationships as a matter of course. During the
interviews, they could not renenmber any incidence at hone
mar ki ng them of f as deviant or 'special' in the famly
setting. These girls say they feel |ike any of the other
fam |y menbers.

This seens to reflect their subject position in general -
related to both Deaf and hearing people. The 'normal’' famly
bonds appear to have influenced their world views. They have
not been put under pressure to be 'integrated' in a structure
where they do not readily fit in. Instead, their closest
surroundi ngs have transformed to fit the prerequisites of the
child. Several of the young people did not question their own
position, identity or rights, and are in a position in which
t hey can change the consci ousness of their hearing
surroundi ngs. They are aware of differences, but also discuss



the differences as a matter of varieties. A Deaf world or a
hearing world is not rendered nore 'normal’' than the other, as
Mari anne, who has Deaf parents, fornmul ates:

Deaf people are a cultural mnority, but also a part of
sonething larger. It is a bit provocative when people who
claimthey are '"normal' say that we are special, when we
really are like them (Marianne 16)

It is as if these girls take their identity as Deaf for
granted. Their parents have accepted them for what they are,
t hrough | earning sign |anguage, and in this way contributed to
a hi gh Deaf confidence. Yet, other interviews reveal ed that
fam |y conmunication is still is a source of persona
frustrations and intra-famliar conflicts, especially anong
the hard of hearing young people. Sone parents nay have felt
that the child heard so well that sign | anguage was not
consi dered necessary for famly comunication, while others
may not have had the opportunity to |learn sign |anguage.
Parents of hearing inpaired children, who do not have sign
| anguage as their first |anguage, are not entitled to the sanme
courses as parents of sign |anguage using children.

Frode (20), who identifies himself as hard of hearing,
provi des an exanple of being left out in own famly:

| am not very close to ny siblings. They were all talking
at once. Even tough |I asked them again and agai n what

they were tal king about. |I often ran away and wal ked out
for hours. Or | sat in my roomlistening to nusic.
(Frode, 20).

Hel ene (16) conveys a nessage of being the different
child, the child who does not feel she is |like the other even
tough she admits she likes her famly and also feels |ike a
part of her famly.

| am also quite |left out, conpared to ny sisters. | amin
one sense one of them but there have al ways been
problens with me who am hard of hearing. | do not
under st and what they are tal king about when we are eating
di nner. | appreciate ny nom usi ng voice and signs, and

t hat she shows ne sonme consideration. Still, | feel left
out, and I amquarrelling a lot with ny little sister
since there are so many m sunderstandings. | have al ways
been the bad girl at hone, while nmy big sister is so calm
and | ook up to her. | have always felt |eft out at

home, indeed. (Hel ene, 16)

During the interview, she repeatedly tal ked about her
need to find her own place. She expresses how she does not
really feel at hone anywhere. She feels content about being
hard of hearing, but that she will have to find her own pl ace.
Frode however, conveys a negative nessage about the hearing
| oss itself.



| do not like to be hard of hearing. It is better to be

hearing. | do not understand what people are talking
about. If the physicians find a cure, I want to becone
hearing. | do not feel well with Deaf people, it is

better to be with hearies. (Frode, 20)

Anne (18), however, is very clear about not wanting to
use sign | anguage, even though she has a profound hearing |oss
and her parents and teachers have encouraged her use sign
| anguage. During the interview (which was conducted in spoken
Nor wegi an, after her preference), both she and the hearing
researcher had to repeat questions and answers in order to
make t henmsel ves understood. Despite the obvious conmuni cation
probl ens, she insists that she neither wants to use, nor
needs, sign | anguage.

My parents thought that | was dependent of sign | anguage.

They gave in, but the school was nore difficult. | had to
fight. The school wanted ne to change ny decision. | have
no regrets with regard to the choices |I've nmade. (Anne,
18)

Anne speaks of an opposite struggle vis-a-vis her parents than
Frode and Hel ene. She insists on being identified as hard of
heari ng, not Deaf. Keeping aloof fromsign | anguage - despite
t he comruni cati on problens in her surroundings - seens to be a
part of her identity construction. By this she also reveals
that she (like many of her age peers) is a strong agent in her
own identification devel opment, a process in which | anguage
seens to be a crucial factor.

The young people, who have experienced their parents
| earni ng sign | anguage, seemto be confident in their identity
as Deaf. They do not convey the sanme nmessages of searching for
an identity or a place to belong as those who have experienced
nmore famly comruni cation struggles. Conpared to the stories
told by ol der generations, the experiences of this generation
seemto be different. Those with parents who have | earned sign
| anguage, have been included in the intimate famly life to a
degree rarely seen before. Follow ng a general increase in
accepting Deaf ways of life and sign | anguage, the youth
participate at nore arenas in the society than earlier
generations of Deaf people. This may eventually inply a
generational transformation of the Deaf identity experience.

Transnational activities

Participation in the intimte and cl ose comruni cati on
often taken for granted in a famly setting has rarely been an
avai l abl e option to Deaf people born into hearing famlies.
Bel ongi ng has, to many Deaf and hard of hearing people, been
of a translocal nature (e.g. in schools for the Deaf or at the
Deaf Club) and transnational activities have | ong-standi ng
traditions in the Deaf community (Fjord 1996, Breivik 2001,
Haual and 2003). M a (20) and Sinmone (17), who have Deaf



parents, tell about transnational famly activities since they
were young children. As a result of this, both are

mul tilingual and know several sign | anguages. They have an
excellent literacy in both Norwegi an and English, and
understand at |east one nore witten | anguage, too. M a says:

| have been to several Nordic canps for Deaf children or
youths. | have been traveling a ot with nmy parents, for
exanpl e at Nordic Deaf Culture Festivals and handbal
chanpi onshi ps since ny father played handball at the Deaf
national team Just a few weeks ago, | went to Sweden for
a gathering for pupils in upper secondary schools for the
Deaf. | have a lot of friends abroad. Only this winter, |
have visited ny sister in the USA and | have been in
Rome. When | amtraveling, | always live with soneone |
know, or at a friend of a friend s house. (Ma, 20)

M a and Si none are perhaps nore experienced travel ers
than many of their age peers, but they are not exactly unusual
if conmparing their experiences of transnational activity with
the replies fromthe survey.

The survey showed a gap in degree of internationa
i nteraction between the sign | anguage users and the young
peopl e preferring spoken Norwegi an. Sign | anguage users were
nore likely to have travel ed abroad to neet Deaf or hard of
hearing people fromother countries, and nore |likely to have
done this nore than once (over 70% of our sanple of sign
| anguage users had travel ed abroad for this purpose, conpared
to under 40% of the Norwegi an speakers). Conpari ng
transnati onal Deaf/hard of hearing activities to other
variables, like identity or |anguage of instruction in school,
shows the sanme pattern. Use of sign | anguage and
identification as Deaf increase the chance for transnati onal
contact with other Deaf or hard of hearing people. Those
identifying thensel ves as Deaf also reported nore contact with
ot her people through e-mails and chatting, and al so had nore
Deaf or hard of hearing friends abroad than those identifying
t hensel ves as hard of hearing.

However, not only the Deaf interviewees tell about
international activities. Tone (18) who has a slight hearing
| oss plans to go to a university in Scotland after graduating
from upper secondary school for a bachelor and eventually
honors degree in nmarketing or education. Tone is confident

that she will nmanage to study and conmunicate in a foreign
| anguage, despite of her hearing | oss. People with a hearing
loss will in general have nore problenms comrunicating verbally

in foreign spoken | anguages, since lip-reading a foreign
| anguage is significantly nore difficult than |ip-reading a
native | anguage. Sign | anguages are also nore easily adapted
to a nmode of conmmuni cati on conprehensi bl e by ot her signers.
One m ght therefore expect that know edge in one or nore sign
| anguages i ncrease the possibility for transnational
activities.

For successful agency in the accel erating gl obalizing



processes, linguistic conpetence is a resource, but

pr of essi onal participation also requires education. Teaching
fam | ies of Deaf and hard of hearing children sign |anguage
strengt hens personal confidence and the basis for

partici pation. However, there are signals fromthe young
peopl e that the schools for the Deaf have not adopted a
simlar attitude towards participation and abilities yet.

Educati on and anbitions

Language(s) of instruction is one central aspect in the
educati on of young Deaf and hard of hearing people, but
attitudes and expectations toward |inguistic and theoretical
skills and achi evenents shoul d be given sone consideration.
Most of the respondents are undertaki ng upper secondary
education along with other Deaf or hard of hearing pupils,
either in a school for the Deaf or hard of hearing (55% or
t hrough a mai nstream program (16%, while one fourth (27%
receive education in a all hearing environnment, but have
contact with the support system at a school for Deaf or hard
of heari ng.

The respondents are following a variety of courses, wth
a mpjority followi ng general studies (47% or vocati onal
education (43% . The nunber of Deaf and hard of hearing pupils
in the special education support systemis quite snal
conpared to the total nunber of pupils undertaking upper
secondary education in Norway. The interviews reveal that many
have experienced structural limtations in their choices, and
not all have been able to take the classes they wanted to in
the first instance, due to | ack of teachers or |ow nunbers of
pupils. The portion of pupils on the different courses thus
gives an inpression of which are offered by those school s that
are a part of the special education support system in
addition to providing a rough picture of the preferences of
t he young peopl e thensel ves.

Structural constraints had been a problemto a few of the
intervi ewees. But many were far nmore concerned with what they
had experienced as | ow expectations and | ow | evel s of
instruction. Maja is not very satisfied with the counsel or
from | ower secondary school

Entering general studies was nmy own decision. But the
counsel or was not very positive. She asked ne
persistently if | was sure, if I would follow normnal
progression and not use four or five years instead of the
regul ar three years. She was so skeptical and had a | ot
of prejudices. (Maja, 16)

The prejudices Maja experienced from her counsel or at the
school for the Deaf may not be uni que. General studies are
nore theoretically advanced than the vocational courses.

Expect anci es towards acadeni ¢ achi evenents of Deaf pupils have
in general been | ow (Lane 1992). Maja's counselor reflects
this tradition in her attitude towards Maja' s plans, despite
her excellent marks and Norwegian |iteracy. Comments from



al nrost all Deaf interviewees and the table bel ow make it
reasonabl e to conclude that | ow expectations are still
preval ent in several schools for the Deaf.

Oine (20) went to a school for the hearing inpaired from
first to seventh grade, and shifted to a school for the Deaf
when she entered | ower secondary school, and quickly noticed
the difference in | evel of education:

The teachers were too protective and 'understandi ng' at
the new school. If we had not done honework, they said
"oh poor you, this nmust be too difficult for you' . Wen
they treated us that way, they did not get nmuch respect
fromus. But when | protested and told themto quit
threatening us as if we were stupid, | was thrown right
out of the classroom (dine, 20)

None of the others tell they have been expelled from
class, but dine's famliarity with | ow1level education is not
uni que to her. Trine, who went to another school for the Deaf
al so experienced | ow |l evels of instruction:

Sone teachers put really high demands on us, while others
did not expect anything fromus. One exanple of the
|atter is when we had a quick test, and the answers were
encl osed. (Trine, 16)

Low expectations seemto be famliar and expected. Sone
of the young people who feel they have received an adequate
educati on underline that they had been lucky, |ike Sinone:

It's thanks to ny teacher in Norwegi an, who was Deaf,
that | know Norwegi an so well. The teachers at ny schoo
were continuously conparing us to the hearing pupils at
the school at the other side of the schoolyard, and the
education | evel was adequate. (Sinone, 16)

Hel ene (16) was the only hard of hearing pupil in her
| ocal | ower secondary school, and had an interpreter during
the | essons. When she entered upper secondary school, she
noticed a difference between herself and her classmates who
had attended a school for the Deaf, and she feels that she can
relax a bit in class. However, she also says that she was al
done at the end of the day when she was in | ower secondary
school . Her sense of being able to relax in class may al so be
connected with the strenuous effort she was used to nmobilize
to follow the instructions in | ower secondary school. At the
upper secondary school she did not have to make nuch effort to
grasp the nmessages fromthe teachers and cl assnates. Hence,
the sense of ease mmy influence her evaluation of the
instructions as well as the level of the education itself.

A nost striking difference in anbition |evel can be seen
when considering major |anguage(s) of instruction in
el ementary school. While nine of the 14 Norwegi an speakers
(6499 planned to go on to college or university, only two of



the 18 sign | anguage users were conmmitted to this goal (the
maj ority of them 56% remined undeci ded). Those who were
educated bilingually, or who used sign supported Norwegi an,
fell somewhere between the two | anguage groups (with 39%
desiring to go on to college or university and 41% undeci ded).
At the time the respondents received their elenmentary
education, only the regional or central schools for the Deaf
had sign | anguage as the main instructional |anguage, albeit
that the teachers' sign | anguage qualifications vari ed.

The schools for the Deaf have been and are cruci al
| anguage and cultural shelters, but the reverse side of this
system m ght be what one can see here. 11% of the respondents
who have received their education in sign | anguage only (and
t hus have only attended a school for the Deaf), plan to
undertake nmore education after |eaving upper secondary school,
whil e 64% of those who have received their education in only
Nor wegi an (and have been followi ng a nai nstream educati on
progress) are heading for further education.

The schools for the Deaf have gone through maj or changes
the past ten to 20 years, but the interviews reveal that |ow
academ c expectancies and prejudices still is experienced by
the pupils in these schools. The young people we have
interviewed seemto have found ways to overcone this, and have
not allowed the attitudes of their teachers or counselors to
i nfluence their future anbitions. When we asked about future
pl ans during the interviews, occupations |ike oceanol ogi st,
sign |l anguage researcher, |awer/advocate, TV journalist,
est ate agent/nmanager, teacher, m dw fe, designer and busi ness
manager were nentioned. Furthernore, those who identified
t hensel ves as 'Deaf' were slightly nore anbitious than those
| abel i ng thensel ves 'hard of hearing'.

The interviewees seemto tal k about the schools with sone
anbiguity. The positive side is that the schools for the Deaf
are offering mlieus of peers and teachers who enable themto
conmuni cat e spontaneously. What sone have surrendered is
freedomto chose subjects or courses after own interest, and
t heoretically advanced instructions.

Aut horing selves, uniting worlds

It stands to reason to expect that this generation wll
not accept limted access to society in their adult life. Many
have experienced being insiders in their famlies, and expect
to be treated as insiders in a hearing society, too.
Differences can still be seen between those who have
experienced rel atively seam ess comuni cati on at honme and
t hose who have had to struggle to be included.

The still internalized | ow expectations towards acadeni c
results in some of the schools are in contrast to the nove
towards inclusion inherent in teaching parents sign | anguage.
To the extent that the pupils in the schools for the Deaf have
experienced systematic discrimnation, discrimnation seens to
have occurred in educational settings. The schools are an
arena where 'the relationship between discrimnation on the
basis of both perceived inmpairnment and discrimnation on the



basis of perceived generational |ocation' (Priestley 2001,
p246) is highlighted in the case of Deaf and hard of hearing
yout h and children. The | ow expectations that the young people
experience may, in part, be a result of a traditional failure
in teaching Deaf children to read, speak and wite, partly due
to the underesti mati on of sign | anguages (Lane 1992). Even if
the status of NTS has altered, the testinonies of pupils
reveal that century-old internalized pathol ogical attitudes
toward Deaf and hard of hearing children still prevail in the
schools. But the optim sm about the future and their own
possibilities, indicate that nany of the interviewees seemto
have built nmental ballast in famly and anong peers to oppose
this suppression.

The opposition also indicates that the interviewed young
people, to a |l arge degree, perceive thenselves as the key
st akehol ders in their own |life project(s). The post-nodern
life approach is a very striking and conmon feature. John (18)
captures the life strategy of many of the informants:

| turned the whole thing upside down. | had to get new
friends. I found a new style of clothing, a little nore
grown up than the others. | wanted to be different in ny
way. It felt good to walk with a straight back. | wanted
to change, and I did. (John 18)

He carefully selects the style and friends he wants to be
associated with, and chose an identity as hard of hearing
rat her than Deaf, and thereby is rem niscent of an identity

"shopper’'. In Baunman's (2001) words, personal qualifications,
i mges, social mlieu and romantic partners have been
commodi fi ed, and the code that fornmul ates personal life

strategi es has been transferred fromthe pragmatics of
shopping. Welfare services seemto be approached in a simlar
way, as branches of a state that is there to serve its
consuners. Basically, the young people seemto approach the
wel fare systemin the sane way as nost other young people in
t he Norwegi an society - they take it for granted. |If they can
benefit fromthe offers of the welfare state, they do. But
they do not necessarily adopt the categories the entitlenents
it 1s based upon, |ike Marianne when she di scusses whet her she
shoul d apply for rehabilitation support when she enters
col | ege:

If | accept rehabilitation support, does that nmean that |
accept | am disabled? In one way, we are perhaps

di sabl ed, since we don't hear. | can understand the
concept, but |I do not feel that | am disabled. (Marianne
16).

The ambi guity and di scussions related to bel ongi ng and
identity also reveal that collective representations or
beliefs are not inevitably becom ng personal beliefs. The data
fromyoung people in the project '...belies any sinplistic
notion that identities are internalized in a sort of fixing



process that unproblematically reproduces the collective upon
the individual, the social upon the body' (Holland et al.
1998:169). Anbiguity is a characteristic of the teenage years,
but as they are defined as disabled people in a welfare
context, this ambiguity is also a critique of the definite
categories of the welfare state.

Di scussing normality as a relative concept, as Mari anne
does, challenges basic structures of the welfare bureaucratic
system and is thus challenging the power of the welfare
systemitself. At the sane tine, they do not convey the sane
di stance froma majority world as previous generations of Deaf
peopl e have done traditionally. Teaching parents of Deaf and
hard of hearing children sign | anguage seens to have reduced
barriers within famlies and between worlds. But not all
parents or famlies have the opportunity to learn to
conmuni cate with their Deaf or hard of hearing children.
| ncrease in uncertainty about identification and bel ongi ng
seemto be the price sonme of the young people of these
fam lies pay. O fering courses for parents of hard of hearing
children, too, may be a reasonable step to decrease the
identity anxiety of hard of hearing youth.

There has been a change of policy fromunilaterally
trying to teach Deaf and hard of hearing children to speak
their parents' |anguage to teaching the parents their
children's | anguage. |Increased acceptance and visibility of
sign language in public |ife have also reduced the traditiona
stigma attached to Deaf people. This has given this generation
of youth quite another experience of growi ng up Deaf or hard
of hearing than the generations before them They have been
included in their early years and expect to be included in
their adult lives, too. The Deaf and hard of hearing young
people in this survey perceive thensel ves as obvi ous
participants in a variety of scenes and contexts, both in
heari ng and Deaf worlds. In practice, many of them are uniting
worl ds that traditionally have been divided by | anguage
barri ers.
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